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SUMMARY

Learning outcomes for the long syllabus in the English language in Swedish-speaking 
schools
In the spring of 2013, a total of 3,476 pupils from 94 Finnish-speaking and 15 
Swedish-speaking schools participated in the assessment of learning outcomes 
for the long syllabus in the English language. Of the pupils participating in 
the assessment, 2,966 attended a Finnish-speaking school and 510 a Swedish-
speaking school. Among pupils in Swedish-speaking schools, 265 were girls 
and 245 boys. The majority had Swedish as their mother tongue (88 per cent), 
with Finnish being the second most common mother tongue (6 per cent). 
Slightly over a quarter of the pupils in Swedish-speaking schools had both 
Swedish and Finnish as their home language. 

The pupils’ English language proficiency was assessed by means of listening 
and reading comprehension and writing assignments. A number of pupils (218) 
were also assessed in spoken language. Pupils in Swedish-speaking schools 
attained excellent results in reading comprehension, speaking and writing as-
signments and good results in listening comprehension assignments. 

The level of good performance, A2.2 – corresponding grade 8 on a scale of 
4–10 – was attained by 90 per cent of pupils in speaking and writing. In assign-
ments measuring comprehension, the level of good performance, B1.1, was 
attained by 89 per cent of pupils in listening comprehension and 87 per cent in 
reading comprehension. The level of excellent performance (B1.2 or higher) 
was attained by 62 per cent of pupils in reading and 32 per cent in listening 
comprehension. In productive assignments, the level of excellent performance 
(B1.1 or higher) was achieved by 81 per cent of pupils in speaking and 80 per 
cent of pupils in writing assignments. 

In listening comprehension assignments, nine per cent of pupils attained the 
level of satisfactory performance (A2.2), whereas in reading comprehension 
six per cent reached this level. In productive assignments, the level of satisfac-
tory performance (A2.1) was attained by ten per cent of pupils in both speak-
ing and writing. The share of pupils with poor performance, deviating at least 
two levels from good performance, was highest in reading comprehension as-
signments (14 per cent), followed by listening comprehension (5 per cent). In 
productive skills, four per cent of pupils showed a poor level of performance 
in writing assignments, two per cent in spoken assignments.
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The most common proficiency level in spoken assignments, writing and read-
ing comprehension assignments was B1.2, corresponding to the level of flu-
ent basic language proficiency according to the scale set out in the National 
Core Curriculum for Basic Education (2004). In listening comprehension as-
signments, the most typical proficiency level attained by pupils was B1.1, cor-
responding to functional basic language proficiency. Language proficiency at 
both levels B1.2 and B1.1 enables pupils to manage in various everyday com-
munication situations.

The background factors most closely connected to the pupils’ performance 
were their plans for further study and their parents’ level of education. Pupils 
who had applied for general upper secondary education clearly performed 
better in all skill areas in comparison to pupils who had applied for voca-
tional education and training. Among pupils who had applied for general up-
per secondary education, the proportion achieving at least the level of good 
performance was 25 percentage points higher in reading comprehension, 18 
percentage points higher in writing, 17 percentage points higher in listening 
comprehension and 14 percentage points higher in spoken assignments in 
comparison to pupils who had applied for vocational education and training. 
Pupils both of whose parents had completed the matriculation examination 
clearly performed better especially in reading comprehension assignments in 
comparison to pupils whose parents had not completed the matriculation ex-
amination, which demonstrates the link between parents’ level of education 
and pupils’ performance. 

In Swedish-speaking schools, the pupils’ home language was also somewhat 
related to the language proficiency level achieved by the pupils. Pupils who 
spoke Finnish or both Finnish and Swedish at home performed the best.

In the main, pupils in Swedish-speaking schools expressed positive opinions 
about their own skills, the usefulness of the English language and English stud-
ies in general. Among the pupils, 68 per cent thought they had good skills in 
the English language, and eight out of ten pupils thought that the grade they 
had received in English corresponded well to their level of proficiency. English 
was considered a fairly easy subject by 76 per cent of pupils. Nine out of ten 
pupils thought English skills are important in today’s world: English is needed 
not only in everyday life (74 per cent) but also in working life (77 per cent) 
and in future studies (71 per cent). However, the pupils expressed more neutral 
opinions on how enjoyable English was as a subject and how interesting they 
found the exercises. 
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When examining the results by region and type of municipality, pupils at-
tending Swedish-speaking schools in Southern Finland performed the best. 
Pupils in Western Finland performed better than pupils in other regions only 
in writing assignments (p < 0.01). By type of municipality, the best results were 
achieved in urban municipalities, followed by densely populated and rural 
municipalities. When examined by the schools’ language of instruction, results 
achieved by pupils in Swedish-speaking schools were clearly better across all 
skills sets in comparison to pupils in Finnish-speaking schools.

Learning outcomes for the short syllabus in the French language in Swedish-speaking 
schools
A total of 1,210 students from 76 Finnish-speaking and 23 Swedish-speaking 
schools participated in the assessment of learning outcomes for the short syl-
labus in the French language. In Swedish-speaking schools, the number of 
pupils participating was 301, of whom 209 were girls and 92 boys. The major-
ity of pupils in Swedish-speaking schools had Swedish as their mother tongue  
(85 per cent), with Swedish (47 per cent) and Swedish and Finnish (35 per 
cent) as the most common home languages. 

The pupils’ French language proficiency was assessed by means of listening 
and reading comprehension and writing assignments. A number of pupils 
(210) were also assessed in spoken language. The pupils in Swedish-speaking 
schools performed best in reading comprehension and spoken assignments, 
followed by writing assignments. Listening comprehension was the most chal-
lenging skill for the pupils.

In comprehension assignments, all pupils reached at least the lower target 
level A1.2, set in the National Core Curriculum for Basic Education (2004). In 
spoken assignments, the lower target level A1.1 was attained by 95 per cent of 
pupils, and in writing assignments by 92 per cent of pupils. In listening com-
prehension, the upper target level or higher was attained by 65 per cent, in 
reading comprehension by 83 per cent, in spoken assignments by 74 per cent 
and in writing assignments by 66 per cent of pupils. 

Slightly over a third of the pupils attained the level of excellent performance 
(A2.1 or higher) in listening comprehension assignments; in reading compre-
hension this level was attained by 62 per cent of pupils. In productive skills, the 
level of excellent performance (A1.3 or higher) was achieved by 47 per cent of 
pupils in spoken assignments and 40 per cent of pupils in writing assignments. 
In spoken assignments, five per cent of pupils did not reach the lower target 
level; in writing assignments eight per cent of pupils failed to reach this level. 
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The most common proficiency level in reading comprehension was A2.1, cor-
responding to the initial stage of basic language proficiency on the scale set out 
in the National Core Curriculum for Basic Education (2004). In listening com-
prehension, speaking and writing assignments, the most common proficiency 
level was A1.2 (developing elementary language proficiency). 

Pupils’ plans for further study constituted the strongest background factor af-
fecting their performance. The clearest connection between the pupils’ perfor-
mance and their plans for further study was identified in writing and listening 
comprehension assignments: in writing assignments the share of pupils achiev-
ing the upper target level or higher was 40 percentage points higher among 
pupils who had applied for general upper secondary education than among 
those applying for vocational education and training. Similarly, in listening 
comprehension, their share was 39 percentage points, in reading comprehen-
sion 32 percentage points and in spoken assignments 35 percentage points 
higher than the share of those applying for vocational education and training. 
In addition, the time spent on homework was clearly linked to learning results 
in pupils studying in accordance with the B syllabus in French: the best perfor-
mance across the various skill sets was shown by those who completed their 
homework on a regular basis.

On average, pupils in Swedish-speaking schools expressed neutral opinions 
about their own proficiency, the usefulness of the French language and the 
French studies in general. While 42 per cent of pupils thought that they had 
good skills in the French language, slightly less than a third did not have a 
clear opinion on the matter. The majority of pupils thought that the grade they 
had received in French corresponded to their level of proficiency. French was 
thought to be a difficult subject by 55 per cent of pupils. Pupils found French 
skills to be important in today’s world (57 per cent), although approximately 
a fifth of pupils expressed the contrary opinion. French is needed in working 
life (44 per cent), but 61 per cent of pupils said they do not think they would 
need French in everyday situations. While approximately seven out of ten pu-
pils liked learning French, the pupils’ opinions on how enjoyable French was 
as a subject varied greatly. For slightly less than a half of pupils French was not 
one of their favourite subjects in school; slightly over a third said it was their 
favourite subject. However, nearly every other pupil found French assignments 
interesting.

When examined by the school’s language of instruction, pupils in Swedish-
speaking schools achieved better results in French studied in accordance with 
the B syllabus in comparison to pupils in Finnish-speaking schools. 
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Learning outcomes for the short syllabus in the German language in Swedish-speaking 
schools
A total of 1,349 students from 89 Finnish-speaking and 19 Swedish-speaking 
schools participated in the assessment of learning outcomes for the short syl-
labus in the German language. In Swedish-speaking schools, the number of 
pupils participating was 271, of whom 147 were girls and 124 boys. The major-
ity of pupils in Swedish-speaking schools had Swedish as their mother tongue  
(84 per cent), with Swedish (58 per cent) and Swedish and Finnish (24 per 
cent) as the most common home languages. 

The pupils’ German language proficiency was assessed by means of listen-
ing and reading comprehension and writing assignments. A number of pupils 
(174) were also assessed in spoken language. The pupils in Swedish-speaking 
schools performed best in listening and reading comprehension assignments 
and spoken assignments, followed by writing assignments. 

In comprehension assignments, all pupils reached at least the lower target 
level A1.2, set in the National Core Curriculum for Basic Education (2004). Also 
in spoken assignments, the lower target level A1.1 was attained by all pupils, 
and in writing assignments by 98 per cent of pupils. In listening comprehen-
sion, the upper target level or higher was attained by 99 per cent, in reading 
comprehension by 96 per cent, in spoken assignments by 96 per cent and in 
writing assignments by 89 per cent of pupils. 

In listening and reading comprehension assignments, the level of excellent 
performance (A2.1 or higher) was achieved by approximately nine out of ten 
pupils. In productive skills, the level of excellent performance (A1.3 or higher) 
was achieved by 84 per cent of pupils in spoken assignments and 59 per cent 
of pupils in writing assignments. 

The most common proficiency level in reading comprehension was B1.1, cor-
responding to the level of functional basic language proficiency according to 
the scale set out in the National Core Curriculum for Basic Education (2004). In 
listening comprehension, the most common proficiency level was A2.1 (initial 
stage of basic language proficiency), A1.3 in speaking (functional elementary 
language proficiency) and A1.2 in writing (developing elementary language 
proficiency). 

The pupils’ plans for further study constituted the strongest background fac-
tor affecting their performance. The plans for further study were most clearly 
linked to the results achieved in reading comprehension assignments: the most 
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typical proficiency level attained by students applying for general upper sec-
ondary education was B1.1, while the level most commonly achieved by stu-
dents applying for vocational education and training was A2.1. In speaking 
and writing assignments, the greatest differences linked to the pupils’ plans for 
further study were found at the lower levels of the proficiency scale: the share 
of pupils who had applied for vocational education and training was larger 
on the lower proficiency levels than that of those applying for general upper 
secondary education. Completion of homework was also linked to the learn-
ing results achieved by those pupils studying German in accordance with the 
B syllabus: pupils who completed their homework on a regular basis achieved 
somewhat better results in the various skill sets than pupils who did not do 
their homework.

On average, pupils expressed neutral opinions about their own proficiency, 
the usefulness of the German language and the study of German. While 45 per 
cent of pupils thought they had good skills in the German language, slightly 
less than a third thought they were not good in German. However, the majority 
of students thought that the grade they had received in German corresponded 
to their level of proficiency. Half of the students thought German was an easy 
subject. Pupils found German language skills to be important in today’s world 
(54 per cent), despite approximately a quarter of pupils having a contrary opin-
ion. While pupils thought German is needed in working life to some degree 
(39 per cent), over a half said they did not think they would need German in 
everyday situations. Over a half of pupils liked studying German, but 66 per 
cent said it was not one of their favourite subjects in school. Pupils were also 
divided in terms of their opinion on how interesting German exercises were: a 
third of them found the exercises interesting while 39 per cent did not. Slightly 
less than a third of pupils had no opinion on the matter.

When examining the results by the school’s language of instruction, pupils 
studying German in accordance with the B syllabus in Swedish-speaking 
schools achieved clearly better results across all skills sets, in comparison to 
pupils in Finnish-speaking schools. 

Learning outcomes for the short syllabus in the Russian language in Swedish-speaking 
schools
A total of 854 students from 85 Finnish-speaking and 4 Swedish-speaking 
schools participated in the assessment of learning outcomes for the short syl-
labus in the Russian language. In Swedish-speaking schools, the number of 
pupils participating was 31, of whom 14 were girls and 17 boys. The majority 
of pupils in Swedish-speaking schools had Swedish as their mother tongue (81 



25

per cent), with Swedish and Finnish (42 per cent) and Finnish (32 per cent) as 
the most common home languages. 

As the number of pupils participating in the assessment was very small, it is 
not possible to draw far-reaching conclusions on the language proficiency 
of pupils studying Russian in accordance with the short syllabus in Swedish-
speaking schools. 

The pupils’ Russian language proficiency was assessed by means of listening 
and reading comprehension and writing assignments. A number of pupils (26) 
were also assessed in spoken language. The pupils performed best in listening 
comprehension and spoken assignments, followed by reading comprehension 
assignments. Writing proved the most difficult skill to master for the pupils. 

In listening comprehension assignments, all pupils reached at least the lower 
target level A1.2, set in the National Core Curriculum for Basic Education 
(2004). Approximately four per cent of pupils remained at the proficiency 
level A1.1 or lower in reading comprehension. Also in spoken assignments, 
the lower target level A1.1 was attained by nearly all pupils, in writing assign-
ments by 86 per cent of pupils. In listening comprehension, the upper target 
level or higher was attained by 93 per cent, in reading comprehension by  
89 per cent, in spoken assignments by 93 per cent and in writing assignments by  
64 per cent of pupils. 

The level of excellent performance (A2.1 or higher) was attained by 39 per 
cent of the pupils in listening comprehension assignments; in reading compre-
hension this level was attained by 68 per cent of pupils. In productive skills, the 
level of excellent performance (A1.3 or higher) was achieved by 69 per cent 
of pupils in spoken assignments and 43 per cent of pupils in writing assign-
ments. In writing assignments, 14 per cent of pupils failed to reach the lower 
target level. 

The most common proficiency level in reading comprehension was A2.1, cor-
responding to the initial stage of basic language proficiency on the scale set 
out in the National Core Curriculum for Basic Education (2004). In listening 
comprehension, speaking and writing, the most common proficiency level was 
A1.3 (functional elementary language proficiency). 

On average, pupils expressed neutral opinions about their own proficiency, the 
usefulness of the Russian language and the study of Russian. Over half of the 
pupils did not think they had good Russian skills, whereas slightly less than a 
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third thought they were good in Russian. Nearly all pupils felt that the grade 
they had received in Russian corresponded to their level of proficiency. The 
majority of pupils found Russian to be a difficult subject. Pupils thought that 
Russian language skills were important in today’s world (64 per cent), although 
approximately a fifth of pupils had no clear opinion on the matter. While pu-
pils thought Russian is needed especially in working life (70 per cent), over a 
half said they did not think they would need Russian in everyday situations. 
Over half of pupils liked studying Russian, but 81 per cent said it was not their 
favourite subject in school. Pupils were also divided in terms of their opinion 
on how interesting Russian exercises were: a fifth of them found the exercises 
interesting while a half did not. Slightly less than a third of pupils had no opin-
ion on the matter. 




