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1. Project Partners and Aims 

The aim of the Benchmarking Project was to explore the possibilities for building joint 
pedagogical approaches and assessment methods that meet the needs of multicultural student 
groups in higher education. This shared view could create a base for joint course cooperation 
between the project partners: the International Business Programmes at HAAGA-HELIA 
University of Applied Sciences Helsinki (HH), Finland and Reutlingen University / ESB Business 
School (ESB), Germany. 
 
Both HH and ESB offer Bachelor and Master level programmes. The partner institutions share 
a similar profile and lay emphasis on close cooperation with industry, a strong international 
dimension and applied research. In learning, exploratory and developmental approaches are 
emphasized. ESB Business School is part of Reutlingen University, a state-owned university 
with ca. 5,000 students, of which approximately 2,400 are ESB students. HH is privately run, 
state co-funded university with approximately 10,500 students, of which approximately 5000 
are enrolled in business programmes. ESB is a strategic partner to the business programmes 
at HH. There are currently about 800 students enrolled in the IB programme in HH Helsinki; 
ca. 50% international and 50% Finnish students.  Likewise, current enrollment in the IB 
programme at ESB is approximately 500 students, 50% of them being international students. 
The two degree programs have a close cooperation in form of strategic partnerships, for 
example, in the form of student exchanges, double degree studies and regular instructor 
exchanges. 
 
The Benchmarking Project had two main objectives. The first objective was to identify, within 
the international context, best practices in learning and assessment methods currently 
implemented in both business programmes. The second objective was to investigate how 
entrepreneurship education and learning appear in the discussions of multicultural students 
and instructors in both higher education institutions.   
 
The following research questions were set for the study: 
 
1) What are the successes and challenges of the IB programmes at HH and ESB as perceived 
by students? 
 
2) What do IB students perceive the ideal learning environment to be? 
 
3) How do IB instructors perceive their own current versus ideal teaching and assessment 
methods? 
 

2. Methodology 

The methodology utilized in this study makes use of both, Appreciative Inquiry (Cooperrider, 
Whitney & Stravos 2003, 5) and Passion and Risk-taking Pedagogy (Potinkara, Römer-
Paakkanen, Suonpää 2013). The Appreciative Inquiry (AI) was chosen as a method for 
investigation in this study because it enables the identification of the strengths and 
successes of current pedagogical approaches and assessment methods in currently in place 
at both, HH and ESB; thus facilitating further joint pedagogical development.  
 
The Passion and Risk-taking Pedagogy, on the other hand, is an approach to 
entrepreneurship and entrepreneurial learning at higher education developed at HH. The 
European Union (2005) is strongly in favour of entrepreneurship, as it has defined 
entrepreneurship as one of the key competencies of life-long learning. In addition, 
entrepreneurship is one strategic focus areas at HH. The framework of Passion and Risk-
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taking pedagogical approach is based on the ideas of how entrepreneurs learn as well as 
how to develop entrepreneurial behavior and mindset. This approach was used to interpret 
the results of this study, thus providing a fresh perspective in understanding how current 
learning environments within HH and ESB respond to the needs of entrepreneurship and 
entrepreneurial learning.  
 
The AI approach combines both appreciation and inquiry. The AI process is presented as 4-
D model (appendix 1). The cycle starts with identifying the affirmative topic which guides 
the inquiry throughout the AI 4-D cycle. The affirmative topic in this project was:  Best 
practices in teaching and assessment that promote learning among multicultural student 
cohorts. Identifying and appreciating what already exists is called the Discovery Phase. The 
question to the students here was: What are the strengths of current learning approaches in 
multicultural studies? The strengths and successes of multicultural learning and assessment, 
which are identified in the Discovery Phase, are included in the next phase called the Dream 
Phase. It is a creative process where students create shared images of preferred futures in 
multicultural learning and assessment in university studies. The question for the students 
was:  What could be an ideal learning environment for multicultural students? In 
Design/Destiny Phase the main question is how to make the ideal/preferred future happen. 
In our study the question for the students was: How is it possible to achieve successful 
learning experiences in an ideal learning environment which facilitates developing 
competences required in working life in the future? Students are asked to concretely design 
strategies and/or action plans. (Cooperrider and Srivastva 1987, Cooperrider and Whitney 
2009; Grandy and Holton 2010.)  
 
In the Passion and Risk-taking Pedagogy (appendix 3), passion, readiness to take risk, and 
curiosity are together activating and maintaining the entrepreneurial learning process. 
According to Passion and Risk-taking Pedagogy, learning takes place in collaboration with 
instructors, students, and with the real life actors in enterprises and other organizations.  In 
this kind of learning process instructors are the facilitators of learning. For the students, the 
most important task in the learning process is to find and grasp the opportunities around 
them.  Learning experiences are acquired through action in real life environments, this 
requires commitment and indication of interest from all parties involved in the process. It 
also requires continuous assessment of learning, as well as reflection and sharing. Both 
students and instructors should be active and willing to develop, test, learn more, and take 
risks in learning.    
In multicultural student groups, students express different levels of uncertainty avoidance. 
Cultures with high uncertainty avoidance tend to shun ambiguous situations.   In 
educational institutions where culture expresses strong uncertainty avoidance, structured 
learning arrangements with specific objectives, clear assignments and strict timetables are 
followed. In addition, learners expect instructors to be experts and capable of having 
answers to questions. On the other hand, cultures with weak uncertainty avoidance are 
comfortable with e.g.  open-ended course assignments and instructors who do not possess 
all answers. (Hofstede & Hofstede 2005, 172; 179.) 

 
3. Project Implementation 

A total of 17 students (10 from HH and 7 from ESB Business School) were invited to participate 
in the project. A team of six staff members carried out the main functions: two professors 
from ESB; two programme directors and two senior lecturers from HH. Furthermore, several 
other colleagues helped in organising and implementing the tasks.  
  
The project was carried out in two phases. In the first phase, March 2014, students reflected 
upon their own learning experiences at their respective universities. In the second phase, 6th 
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-8th April 2014, all participants met face-to-face at ESB. Students participated in workshops 
where they engaged in dialogue and created student-centred approaches to learning and 
assessment for the possible future joint course cooperation (appendix 2). Furthermore, the 
experiences of instructors were included in the study (appendix 4). During the visit to ESB, 
seven professors were interviewed. Later on three HH instructors were interviewed. The 
project preparation and analysis phases were done in close cooperation by the staff team in 
several ways, including two project planning sessions both at HH and ESB as well as virtual 
meetings.  
 
In the planning and implementation of student workshops the pedagogical model Appreciative 
Inquiry (AI) was applied. Three workshops were carried out during 6th-8th April, 2014 with 
the following aims: 
 
1. Workshop 1 aimed at appreciating the existing multicultural learning environment and 
assessment methods in the IB programmes (research question 1). 
 
2. Workshop 2 aimed at creating images of ideal multicultural learning environments and 
assessment methods in the IB programmes (research question 2). 
 
3. Workshop 3 aimed at designing an action plan for the creation of ideal multicultural learning 
environments and assessment methods in the IB programmes (research questions  
1 and 2). 
 
The data from the workshops was gathered by recording discussions of the student groups, 
by observing the group work, and by collecting the posters and other written or visual notes 
from the students and instructors. The data was analysed by categorizing the themes, ideas 
and messages that emerged in the discussions. Next, the data was interpreted according to 
the chosen framework i.e. the elements of Passion and Risk-taking Pedagogy. The results for 
each research question are discussed in the following chapters. 
 

4. Results 

4.1.  Research Question 1 

The research question was:  What are the successes and challenges of the IB programmes at 
HH and ESB as perceived by students? According to the findings, there is a strong international 
learning environment within both, HH and ESB. It is created through team learning as 
multicultural students share and create knowledge together. Both HH and ESB students found 
student-centered approaches in learning most successful. For example, Problem-based 
Learning (PBL) in teams is actively used at HH and liked by many students. PBL is an approach 
where individual and team learning are combined to solve an imaginary or real company 
problem.  The IB instructors at ESB do not use PBL on a regular basis, however, a variety of 
teamwork activities such as business simulations and case studies are used to help students 
to learn to solve business problems.  
 
Student-centered learning approaches are considered successful when students have freedom 
to make their own decisions and they take responsibility of their own learning. Students from 
both universities mentioned the following elements as success factors for multicultural team 
learning:  
 
Students were motivated when they learnt new knowledge and skills, but also when they 
received good grades. Team assignments with open ended real life business problems 
improved students’ motivation; in addition, students felt motivated when the teamwork tasks 
were assigned based on the strengths of each team member.  
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Students considered it important that they were allowed to organize teamwork flexibly and to 
set team learning goals together. It was important that they were given an opportunity to 
work both, individually as well as in a team. Good teamwork also required that each member 
contributed equally and deadlines were kept.  
 
In multicultural team learning, respect toward each other was important. The capability to 
listen to the opinions of others and ability to show respect eventually increased understanding 
of cultural differences. A few students had even created long-term friendships when working 
in multicultural groups.    
 
The challenges in the teamwork appeared when the above mentioned elements were missing 
in the learning process. Unfortunately, not all teamwork was successful at HH or ESB. The 
creation and organization of teamwork was the most discussed topic in the workshops which 
clearly presented the challenges that multicultural team learning brought to learning 
processes.  
 
Students considered that although learning at both HH and ESB was practice oriented more 
real company projects would be needed at both universities. One HH student commented: “I 
can go home and learn from books - you learn theory but you know nothing about 
practicalities.” This feeling of insecurity of not knowing enough about how things are done in 
practice troubled most students from both university groups.  
 
According to the perspectives of participants from both universities, a good grade is an 
important goal and motivating factor.  Participants also associated assessment with 
knowledge, and assumed that instructors are focused on measuring knowledge. 
 
Feedback from instructors was important for student groups in both universities. Instructors 
gave feedback but not enough. Feedback needed to be continuous throughout the learning 
process and not only a numeric grade at the end of the course. One ESB student expressed 
her concern for the lack of feedback: “For instance after the exam, the lecturer should go 
through the exam and explain the right answers to the questions.  It is best way to learn from 
own mistakes”. Another ESB student requested more continuous feedback to help students to 
achieve higher levels:  “If the students do not get feedback they go without any possibilities 
to improve themselves.”  
 
At Reutlingen University all students have the right to review their exam results. If the 
assessment method includes a final exam, students generally review the results at the 
beginning of following semester, which may cause some students to never ask about their 
results. One solution could be to increase the channels for providing additional feedback 
during the course. For example, some IB instructors have implemented quizzes throughout 
the semester to informally measure learning and allow students to learn from their mistakes. 
In courses where there are continuous assessment components (CA), instructors provide 
individual feedback that leads to the end-of-course assessment. 
 
 
 

4.2.  Research question 2  

 
The research question was: What could be an ideal learning environment in IB programmes 
as perceived by the multicultural students? The students wished to be in a learning 
environment where they could work on real business cases and where learning processes are 
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based on discovery and collaborative learning. The students wanted to develop strong shared 
values and receive equal opportunities for them all.  
 
According to the multicultural teams, they would like to work on learning tasks where they 
are allowed to make mistakes. In this ideal world, instructors and businesses would provide 
constructive feedback to help students complete learning tasks successfully. This would allow 
students to integrate feedback into the next task, which would help them to better succeed 
in the next task and so on. In addition, more than one teacher could be teaching the course 
to get different perspectives. In essence, the students described a discovery and spiral-like 
learning process which aims for higher level learning and personal development.   
 
Multicultural student groups have different values, goals and inspirations for learning and for 
personal development. Participating students all wanted to have equal chances and 
opportunities in life. Students indicated that throughout their studies, they keep their 
uniqueness as individuals but create a set of shared core values such as fairness, honesty, 
truthfulness, and respect, which bond them together as a multicultural team before and after 
graduation. 
 
Multicultural student groups would like to have continuous feedback from teachers and 
possibly also from business throughout studies. The assessment needs to be tailored to the 
learning process and both soft and hard skills need to be included in the assessment. 
 

4.3.  Research Question 3  

Teaching and learning are just different sides of the same coin. Therefore, we also wanted to 
ask the instructors’ opinions of the same topics the students were discussing in their own 
workshops (attachment 4).  In this way we would be able to compare the instructors’ and 
students’ views and see if we could find major differences or find some differences in practice 
between ESB and HH instructors. 
 
As mentioned earlier, seven ESB professors and three HH teachers were interviewed. Although 
the number of interviewees is not very large, it is in line with the number of students 
participating in this project. In addition, the purpose of these interviews was to get some 
comparable data from the instructors while the main focus was in the students’ workshops. 
 
Somewhat surprisingly, there were not many differences between instructors of ESB and HH. 
All the interviewed instructors have quite a common cultural background and in that sense it 
should not have been a surprise. 
 
According to the interviews, instructors from both, ESB and HH use versatile teaching 
methods. Almost all of the instructors are using interactive lecturing with activating methods. 
Interactive lecturing is usually combined with other methods, such as e-learning, case studies, 
exercises, team work, group discussions etc. 
 
Despite the versatile teaching methods, the assessment methods used by the instructors are 
quite traditional. Almost all of the instructors use (final) examinations as one component of 
the assessment. Also assessed case studies, presentations and assignments were commonly 
used. More than half of the instructors stated that they use continuous assessment. At least 
four instructors said that they give continuous feedback during the course. 
 
The main aspects the instructors are trying to discover with the assessment depend on the 
course at hand. In the more basic or elementary courses, the assessment focuses on general 
professional competencies i.e. knowledge and skills. In the more advanced courses, the 
assessment emphasizes on how students can apply what they have learned in practice. 
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Half of the instructors interviewed thought that their current pedagogical approach is almost 
an ideal one. A common understanding among instructors is that there may be some problems 
with achieving good learning outcomes, but they do not think it is related their selected 
pedagogical approach. The reason, according to the interviewees is the students’ lack of 
motivation, since many students do not seem ready to work hard enough. Almost all 
instructors agreed that learning by doing, preferably in a real life situation, is the ideal 
pedagogical approach.  
 
Half of the instructors interviewed also thought that their current assessment method is 
basically ideal. The other 50% thought that some other method could be better than the one 
they are using at the moment. Three of them shared the opinion that in theory, self-
assessment would be the best way to assess learning but that it had some limitations. 
 
The instructors’ views about teaching and assessing are, more or less, in line with the students’ 
views. There is no insurmountable confrontation. However, some differences can be found. 
 

5. Key Discoveries and Future Recommendations 

5.1. Interpretation of results through the Passion and Risk-taking model 

To some extent all the elements of Passion and Risk-Taking pedagogy (passion, curiosity, risk-
taking and collaborative learning) can be found from the student discussions though they 
were not conscious of them and did not necessarily use the same expressions and terms as 
are used in the model. In a sense, the students were quite critical to their learning 
environments but as they still are strongly socialized to the traditional cognitive, instructor-
centred education, they are not used to recognizing all the other opportunities or other ways 
of learning even if they were available. It must be recognized that there are cultural 
differences in uncertainty and risk avoidance, which also influence how students perceive their 
learning environment. 
 
The multicultural student groups are used to teamwork but they are not so familiar with 
collaborative learning, where they themselves should be responsible for their own learning as 
well as contributing to the learning of others.  However, they mentioned that studying and 
learning is fun if the teamwork is successful and if they can find the connection between their 
studies and the real work life situations and operations.  
 
If the students find the learning meaningful and get the opportunity to implement theory into 
practice, they are motivated and even passionate in their studies. But if the link between their 
studies and the practice is not apparent, their motivation can diminish. There must also be a 
relation between studying, learning and their own personal career targets. Students feel that 
they are controlled by instructors, at least to some extent. The control over learning activities 
influenced both, students’ creativity and their ability to take risks in learning.  In general, it 
appears that curiosity or strong desire to know or learn something can be motivating in the 
learning environment even if good grades are still important. 
 
To sum up our results, we could argue that students’ expectations of pedagogical approaches 
(learning and assessment methods) are in many areas in line with those of instructors 
although some differing views can be observed. Further, both students and instructors are 
sometimes clung to the traditional learning environment and approaches. These factors should 
be taken into account when developing new pedagogical models, learning environments and 
ways of learning and teaching.    
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5.2. Students´ and Instructors’ Perspectives 

The following perspectives were recommended by the students and instructors to further 
develop the IB programmes at HH and ESB. The perspectives can be applied to any IB 
programme. An introductory workshop can be arranged at the beginning of the first semester 
for students to familiarize to the learning environment of IB programmes. The workshop can 
include discussion and practice how to collaborate effectively. In addition, students could be 
familiarized to academic integrity and different learning and assessment methods. Students 
also need help in setting individual goals for the completion of the IB program and instructors 
need to provide timely and continuous feedback regardless of assessment method used. In 
general, instructors should be more aware of what motivates individual students within 
multicultural setting. Collaboration in small groups should be purposefully and deliberately 
integrated in the learning experience. Teamwork should be better monitored by the 
instructors.  
 
In pedagogy, real life cases and data need to be integrated to courses wherever possible. In 
addition, case studies and simulations are good methods for learning and can be included in 
courses. The problem-based learning approach could be introduced in ESB courses. 
 
Instructors could reflect more on how to use assessment and feedback to motivate students 
and help them learn from mistakes. The choice of the assessment method should be best 
suited for the particular content. In addition, instructors should balance process-oriented 
assessments and product-oriented (results) assessments to ensure that there are enough 
opportunities to provide feedback before formative assessment. 
 

5.3. Utilizing the results and defining new goals   

The results of the project will be utilized in several ways by the participating institutions. IB 
staff members from both programmes will be informed about the AI method used and the 
ideas for developing new teaching and assessment methods. The findings will also be 
introduced in HH´s School of Vocational Teacher Education as well as other degree 
programmes at both, ESB and HH. Other forums are our own newsletters and websites, 
meetings with international partner universities, as well as seminars and conferences with 
pedagogical themes in higher education.  
 
During the project activities is was possible to share in-depth pedagogical knowledge between 
the partners. We were able to focus on the challenges and best practices of both degree 
programmes. In order to proceed in preparing joint courses or parts of them, we decided to 
continue strengthening the benchmarking of our curricula, assessment, as well as teaching 
and learning methods. First steps will be collaborating in virtual teams and sharing knowledge 
on e-learning and Problem-Based Learning (PBL). In order to pursue these goals the 
practicalities were already discussed.  
 
This project provided us with a good insight into motivation factors that have to be taken 
account when planning learning environments for multicultural students. Again, the need for 
prompt planning of the assessment from the curriculum level to everyday learning experiences 
was recognized to be crucial – and the students gave plenty of valuable views on measuring 
learning in their project workshops. 
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Appendix 1. The Appreciative Inquiry Process 

 

 

 

 

  



   

Appendix 2. Outline of student workshops 

THE OUTLINE OF THE WORKSHOPS 

WORKSHOP 1: 
 
AIM: Appreciating what already exist in multicultural learning and assessment in IB-programmes 
 
Work process: 
 
Group work – 2 students from HH and 2 ESB students (4 groups)  

1. Personal learning experiences (50 minutes) 
2. Group discussion (30 minutes) 
3. Visiting each group and sharing themes – identifying themes which are similar/ different 
4. Teams choose together 3-5 themes that are most important ones for the 2nd workshop (40 

min) 
5. Uploading the produced material to Moodle Task 1: a 5-7 minute story of personal learning 

experience at its best- others listening and making notes (50 min) 
 

Task 1: a 5-7 minute story of personal learning experience at its best- others listening and making 
notes (50 min) 

 

Best personal learning experience - 7 minutes each 
• Think about the best time when you have worked in a study project (??) during university 

studies. Think about this learning experience when everything went well. How did you 
contributed to the project? How did others contributed to it? How was the assessment of 
learning conducted in this process? What made this experience successful? Describe the 
experience as detailed as possible.  

• What do you value in yourself in this learning situation?  
• What is the most important thing that the educational institution/university has 

contributed to your learning and personal development? 
• If you had three wishes for university teachers and other stakeholders to support your 

successful learning experiences, what would they be? 
 

Source: Mohr & Watkins 2002 in Cockell, J. & McArthur-Blair, J. 2012.  Appreciative Inquiry in Higher 
Education. A transformative force. San Fransisco, CA: John Wiley & Sons, Inc. Pp.27. 
 

 

Task 2: Group discussion (30 min) 

Based on personal learning stories, the group seeks three general learning themes in current IB 
studies which support multicultural students ‘ learning and assessment 
 

 Write three themes on the poster and support your decisions in writing (arguments) 

 
Task 3-4: Large group work (40 min) 

 Visiting each group and sharing themes – identifying themes which are similar/ different.  
 

 At the end, 3-5 general themes are chosen together for the 2nd workshop 

 
 
 



   

WORKSHOP 2: 
 
AIM: Create images of preferred futures in multicultural learning and assessment in IB-programmes. 
 
Work process: 
Group work – 2 students from HH and 2 ESB students (4 groups). Change members in teams. 

1. Construct a visual and word image of  preferred future using general themes constructed in 
the workshop one (90 minutes) 

2. Presentations and general discussion (30  minutes) 
3. Uploading the produced material to Moodle 
4.  

TASK 1: To create both a visual image and a word image of preferred futures of learning and 
assessment in multicultural student groups in IB programmes. 
 
A visual image 

Using the general themes produced earlier, dream the future image of learning and assessment in 
multicultural students in university studies. 

• Imagine a visual image of the preferred future by producing a sketch, diagram, song, 
collage or combination of each. Use symbols.  

 

 
A word image  

 In addition to a visual image of preferred futures, a word image is developed in the form 
of provocative proposition which can be e.g. a guiding principle(s). 

  A provocative proposition (guiding principle(s) is used in the 3rd workshop to guide action 
planning process 

 

 
TASK 2: Large group presentations (30 min) 

 Poster presentations (or other form) to large group discussions 

 
 

WORKSHOP 3:  
AIM: Design an action plan for effective multicultural learning and assessment in IB-programmes. The 
idea is to turn the provocative proposition in reality and design strategies and action plans. 
 
Work process: 
 
Group work – 2 students from HH and 2 ESB students (total 4-5 groups) -> later everyone 
AIM: Thinking of ways how the provocative proposition can be turned into action  

1. Individual brainstorming (5-8 min) 
2. Group work to design concrete strategies/actions/ plans 
3. Group design a joint course outline for students from HH and ESB Business School 

students  
4. Presentations to other groups (See timetable- Wednesday at 8 pm) 
5. Uploading the produced material to Moodle 

 
 
 
 



   

TASK 1: Individual brainstorming (5-8 min) 

Individual work 
• Think of ways what you can do to make future happen. 
• Write down words or short sentences  on post-it notes 

  

 
TASK 2: Group work (30 min) 

Group forms individual post-it notes in meaningful way to design strategies /actions/ plans  
 

 Presentations to other groups 
 

 
TASK 3: Group work (80 min) + during free time on Wednesday before the presentations on 
Wednesday 9.4 at 8 pm.  

Group designs a joint course outline for students from HH and ESB Business School students  
 
 

 A course outline consists: a name for the course, the scope of the course (ECTS), learning 
objectives/outcomes, learning methods, assessment methods, other. 

 
 

 
 
TASK 4: Group presentation of a joint course outline design for HH and ESB Business Students (10 min) 

Group presents a joint course  designed for students from HH and ESB Business School  
Time: Wednesday 9 April 2014 at 8 pm 

 
  



   

Appendix 3. The Passion and Risk-taking pedagogy 

 

Figure 2 Model for Passion and Risk-taking pedagogy (Potinkara, Römer-Paakkanen and Suonpää 

2013). 

 

Passion is one of the most important powers that motivates entrepreneurs and students. 
Passion is a strong feeling of enthusiasm of acting and doing something. It makes the 
entrepreneurs to carry on and restart, and makes the students to learn and to graduate. When 
studying is connected to students’ own life and to the real working life situations they feel that 
it supports their learning.  
 
The role of schools is to satisfy students’ natural curiosity towards knowledge and new ideas. 
Curiosity is defined as a strong desire to know or learn something. A curious student is willing 
to develop oneself personally and professionally - not only to acquire credit points.  
 
Risk-taking means ability to stand uncertainty and insecurity in learning situations. Risk taking 
requires courage to take action and act in different environments where learners experiment 
with new things. In this process, the instructor trusts the students and gives them both 
freedom and responsibility - to make decisions and to act. 
  



   

Appendix 4. Interviews of the Professors 

Introduction 
Here you can find a few questions about teaching, learning and assessing. These questions 
are a part of the Benchmarking project between HAAGA-HELIA and ESB Business School. The 
aim of the benchmarking project is to explore possibilities for developing joint pedagogical 
approaches for teaching multicultural bachelor-level students from HAAGA-HELIA and ESB 
Business School. Students from HAAGA-HELIA and ESB Business School are invited to work in 
the workshops around this matter. The aim of these questions presented here is to ask your 
opinion and ideas about the same topics that students are working with in the workshops. 
The idea is to observe the same matters from the professor’s point of view. Your answers and 
opinions are important for our project. In the Benchmarking project we need to compare the 
views of the students to those of professors.  
 
Method 
I would prefer if you could give me your answers to these questions during a short meeting 
(about 30 minutes). The meeting could take place on April 7th – 8th, 2014. If it’s hard for you 
to find time for the meeting, I am more than happy if you can send me your answers by e-
mail to harri.malkki@haaga-helia.fi. 
 
Questions 
You can pick one of your courses and keep that in mind, when you are answering the 
questions, or you can also answer the questions in a more general level if you think that suits 
you better. 
 
WORKSHOP 1: “What are the perceived strengths of current learning and assessment 
approaches as perceived by multicultural students?” 
 
1. What are the main qualifications or competencies students should achieve during 
 your course(s)? (e.g. facts, skills or rather new ideas and new ways of thinking?) 
2. Which pedagogical approaches do you use in order to achieve the desired learning 
 outcomes? 
3. How do you assess learning in your course(s)?  
4. What are the main aspects of the assessment i.e. what are you trying to discover 
 with the assessment? 
 
 WORKSHOP 2: “What would be an ideal learning environment for multicultural students?” 
 
5. What has been your best teaching or learning experience in life? Why? 
6. What would be the ideal pedagogical approach in your course(s)? 
7. What would be the ideal way to assess learning in your course(s)? 
8. Why can’t you use them now? Is there something preventing you from using these 
 ways? 
 
Miscellaneous 
9. How does teaching and assessing of a multicultural student group differ from 
 teaching and assessing a group of students with similar national background? 
10. What are the main challenges in teaching and assessing of a multicultural student 
 group?  
 


