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The Center for Teaching and Learning

• Educational development 
unit established in 2001

• Staff of 9,6 (1 director, 6 
educational project 
managers, 3 technicians)

• Part of central service –
affiliated to the School of 
Education via higher 
education pedagogy 
diploma (30ECTS)

• Central budget



The Centres responsibilities

• To improve teaching and learning 
methods across the institution 
and provide staff development 
related to teaching and learning

• Promote the use of educational 
technologies

• To encourage innovation and 
change in teaching and learning

• Evaluation of teaching 
educational practices



The Centre's activities
 Individual and faculty based consultation 

 Workshops , seminars, presentations 

 Web site with information, https://kennslumidstod.hi.is/

 Small resource library

 Technical advisers - Moodle, Panopto, Ugla – inner net of the 
University of Iceland, Turnitin

 Provide facilities for educational technology support

 Organisational consultation – serving on committees

 Participate in projects of curriculum development

 Organization of a 30 ECTS diploma in higher education for academics

 Participate in self-evaluation of faculties as a part of quality 
assurance/enhancement

kemst.hi.is
https://kennslumidstod.hi.is/index.php/kennsla/baekur-um-kennslu


Centre’s underlying philosophy 

• Teaching is a scholarly practice where student learning is central (Boyer, 
1990; Marton, Dall’Alba & Beaty, 1993). 

• Good teaching (and learning) requires reflection and scholarly approaches 
(Boyer, 1990; Hutchings, Huber & Ciccone, 2011; Hubball, Pearson & 
Clarke, 2013). 

• Learning (and teaching) is grounded in the learners prior experiences and 
socially mediated/constructed (Bruner, 1996; Wertsch, 1991)

• Education (and learning) is a social practice where participants 
(learners/students) should have agency and ownership (Lave & Wenger, 
1991; Mann, 2008).

– a student-centred approach?



The Quality Enhancement Process

• Quality Board for Icelandic Higher Education established 
by the Ministry of Education 2010

– Quality Enhancement Framework (enhancement, students 
participation and the student voice, self-reflection of 
faculties, institutional agency and ownership of both form 
and focus).

• CTL participation in the quality enhancement process

– Capturing the “student voice” used in faculty-based self-
evaluation reports

• Working with 13 faculties – focus groups, world cafés, in-
class evaluations



Working with faculties
Planning with faculties
• Initial meetings with faculty 

head, staff, teaching 

committee…

What do we know already?

What information is available?

Methods of data gathering 

(focus groups, world café…?

Practical issues (cost, aid ect.)

Gathering 

information from 

students and writing 

reports

What methods should we use?

How can we connect with 

students?

How can students‘ voices best be 

presented?

Introducing and 

discussing results

• Meetings with teachers

• Reporting to students

• Next steps

How should results be presented 

to teachers?

Discussions and planning of next 

steps

How do we assure students of 

progress?

http://www.hi.is/frettir/myndband_um_gaedi_nams_vid_vidskiptafraedideild


Turning point: The students point of view

• Listening to student voices

– new input into our practices

– a new voice (well appreciated) within many faculties 

• Students message: Sincere wish for more active participation and 
engagement in their learning and dedication to and care for their programs 
(active participants in an educational community rather than a passive 
customers or receivers)

• Need for an ongoing dialogue between students, teachers and institution



Examples from practice

• Keeping the (organisational) 
focus on students
– Where are the student 

representatives?

– Sitting next to Stefán

– Posing student-centred 
questions

• Active engagement with 
students 
– Annual teaching/learning 

conference

– Workshop for student 
representatives from the 
student council



Exapmle from practice con.

• Student-centred 
approaches as a topic of 
workshops, seminars and 
lunch meetings

• Student-centred teaching 
approaches

• Core principle in higher 
education diploma for 
academics

– Assignment: to interview 
students



Student-centred approaches: Impact?

• Increased interest in the quality of teaching and 
learning (reflected in a new institutional policy HI21)

• Influence of external forces such as the Bologna 
Process and the Quality Enhancement Process

• Recent study or evaluation of the higher education 
diploma program

– Main findings – more student focused approach



If I should mention one thing that really made a 
difference it is the message from the first course –
it suddenly dawned upon me ... I started to 
understand better where the students come from. 
It totally changed my point of view.

Former participant in the higher education program, 
focus interview, April 2016



Hindrances?
• Organisational structures 

(Engeström, 2008; Fullan 2015)
• Organisational policies (tacit 

knowledge and traditions) –
focus on research output

• Financial issues,  larger student 
groups, less support for 
academics

• Prior experiences (frames of 
mind) of academics and students 
expectations
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